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Profile Daisy Christodoulou’s Seven Myths has become one of teaching’s most talked-about books in 20 years

Peter Wilby

When Daisy Christodoulou's Seven
Myths About Education came out as

an ebook last year, 1 didn’t ead {1, Just
another ightwing moan, Itheught, say-
mgechools chould get back to the 19502,
tearhing nothing but facts, gramenar
and maltipbeation tables, Id heard it all
before. Like so many other such rants, it
woild go big in the Telegraphand Mail,

o worr't actually improve skills .. Time
spert imagining how w design a role
play abent complex moral iesues in sa-
ence is time mxmmmnv leami:ﬁi

ahout aroms,

5 Such o think about it, Which s [ust as well
:pclm?mnchwudsnurm:ﬂys because you need your mind frec to
t whareyou'rs geing and
themonsud:thmis Shedanato | whntonthemodmthmz leamned
chide Dickens for throu, property until it's in long term !
Hard Times’ Thomas G: andhis = Froadsheet newspapers, she says,

daughrer, the myth that teaching facts
turns chiliren into emotiopally sunted

assume a wide range of raders’ knowl-

adults As a Wost Ham supp: who | K

wdge about history, geography, politics,
i ey 1ly. fyou

and be largely 2Znored

But the book became one of the most
talked about in education in the past
20 years. BRC Radio 4 gaveher halfan
hour ia its series The Educatars. She was
praised by the then education secrecary,
Michas] Gove, A Sunday Times reviewer
reckoned she had almed 3 leat-seeking
missile” at “the heart of the cducational
astablishment®, and fippad her for head
of Ofsted in 2021, This year Seven Myths
came outinprnt.

So what's differsnt about Christor
doulow? First, she's young: barely 30,
with just four years in secondary schoal
classreoms behind her, Second, she
writes in vignreus, jargon-free English.
Third, though she makes her case with
passion, she wntes forensically, relying
aotonanecdot: and assertion, baton
evidence (or atleast what sheclaims
as tvuknu:). diawing on the latest

3 and seru-
pulbusly I'octnohng sources. Fourth, she
focuses cn dassroom pedagogy, not on
arguments about schodls’ 1esources or
corfrel, “We pay toolittle attention to
e aciual content of fessons: what gets
taught and bow," she waites,

Abovaall, sho aims straight for tho
mst acred cows to which even Tory
ministers sometimes pay obeisarce.
Claims that you can teach “transferable
skills”, that the 215t century changes
evﬁyllung and ihat “reacher-led
mstruction is pasaive” - allth:

played for Warwick University’s wom- ‘had to look up every raference, you need to berigoreudy conmocted to well.
en’s foothall team, she even critiques would | neverget past thefirst paragraph, | grounded knowledge f they are to be
how we develop young foothall doulou is particularly critical | taught effectively. The erroris to teach
arguing that children shoukdnt play | nfOfsted forpraising history lessons them in isolation, as abstract entities,
1-a-stde matches on fulssized pitches ‘where pupils design heraidic coats of Most teachers, however, would say.
until they've leamed ball control. as aad English lessons whese they that almost nobedy triss (o teach skills
lmetd:xﬂodouhux!hl«mdm mako puppets of Romeo and Julict. separately from knowledgo and that the
of tha Ark acadk chain, | "It'sa question of what they'rethink- only evidence Christodoulou produces
whereshnlsmd:axddmnlomx ing about in these lescons. And they're | to show they doare passages from
manager. Intense, articulate, dressed in m(thmkmaboulh!aoryormmm Ofsted reports, taken outof context,
black, she cuts a somewhat forbidding They're thinking about how todrawa and 2 Royal Society of Arts programme
gy at speed. | crest shape andhow o colour between | adopred byasnnllnum!m of schools,
Sheargues that understanding, Creativ- | the lines or about how “The p fsn'tanti-sabjects o
ity, powess of analysi: and 20 on can- Fh-,tltbn'sﬂumoﬁhalm but | atnmuwhdgo says Joe Hallgarten,
not belearned in 2 vacuum: they must tisa* 'mmsnemnnmmeﬂsuﬁm the somety’s educarioa director. “it’sa
always be based on sound bai means less tim 2 through which to teach com-
Inowledge, commétted 1o Jong-term leaming, she argues, is peteacios in addition to knowledge”
memory. “Its sald that peoplecan look | criminally wasteful, “[t's vesy difficult Christodoulos was once the star -

Things upto get facts, But wihien you
bckupuwcrdmadacnonary,yw nu.-d
i the

the states of matter

Memory of knowledge will “cause”®
skilled performance? Just like that?
What I think the mears is that skills

10 Teara frorm e real workl, Apples
ﬁomuccsfor«nmlu,buz

Iremember teaching a caild who wrote

| only Newt

he laws of
gravity. As he said, wehavetamndon

hatled by one newspaper as “Britan’s
brightest student” - ina winning Uni-
vergity Challenge team, and [ €uspect
her exceptional facility at resaining

myths, she sayz. Shais scathing sbout
how Ofstad praises lessons wherz

Tan atfoothall, andaskinghim the shoulders of giants. information makesit hard for her 1o
0 !’goo\f.llgcamehad:with‘l lsshesmwsiysugesﬂzgﬂm mderslzndcﬂw&op difficulties.
am congenial at foottall. He'dfound it | schools shouldn't teach skilis and 1point out to hes that the problem for
hamcsauuslmthlsgxupol'mwhh duldun shm}dspemialday leaming most teachers Is to engage children and
wasg too weak to ute it “T'm trying to change views | the realissucis notthat schools don't

Leaming to use words is like Jearning | of the wlation b i led, teach k Aodge bat that thoy often
n :tth shesays. ‘%n you start, you | skills ... Skill mbomdupwtla?owl- :ihr:olmgeclivdy 3 tomp}nvlyaene
rely entirely on warking memory about specil oy be engaged” she
how to change gearand so on. But you | an‘tphydmsuﬂessyou’vekamed says. “The dificaltthing is to provide
gradually commit that knowledge ta | the moves, 1absolutely agree that the activities that adgvance understanding
bong terin emory 30 you don't need | mdof:duuhon ushllc:.l. creative, crit- | aad sustain interest, Primary teachers

iduals who can sift evid

o Z 1t's 3 quastion of how we get there g

AACEINE il | ot crtoden. | It's difficulttolearn
u tolose me. She is

mmmvmms mattherewssteveragddensge ske | from the real world.

w‘ummu 13503, 'Nw doesshe ‘m‘;‘i‘iﬁ‘ﬁ‘.ﬂ? - Apples dr
.

iy | P o it | APPIES dIopped
h X skills e
® You can alwaysjust lookit up | teaching. *Cutting-edge” researchin  « oI ees OF
® Weshould teach tiansferable skills: | cognitive science takes nsintonew centuries but only
® Frojects and activities are the' ‘ l«:lgly.shesys. Hmimeﬁ'ﬂ dl
10 Jearn commat know) 0 memory

:w‘ ching knowledge &5 | 2:1 practise retrieving it from memcry. New{on SCOVered
indoectrination that will cause skillad

pecforman:
| 'limethans:ivmwstotachlngsmls

the laws of gravity’

are very good at that. foftenwish I'd
trained a3 & primary tescher”

She comes from London's East End
and grew up {n anow-demolished tou
block. Though her father (whose own:

ally
motheras 4 therapist, the family also
ran astall in Londor's Petticoat Lane
where she helped out. She went tona
state; pnmxy but. under the Tories”
scheme (aholished by
New Labour). won a free scholarship
the Independent City of London Girls:
despite her futher's fears that she wou
turn into “a stack-up so-and so”. 1asl
her how far her views on Jeaming wes
formed by her schooling but she says
“we hear too much from people extra
olating from their own expeniences
instead of looking at the evidence”,
Aftera fiastin English st Warwidk,
sbe opted for the Teach First scheme
and started ataninner-city London
comprehenpsive, which wentinto spec
measurss in har second term. Difficul
ties with the puptls led her to read me
abow: educational theory whenshe
Jelt after three years totake an MAin
literature. *1 found a body of rescarch
that hadmt got into teacher training &
- that vs;jws wtflc!ya:cceou:dil::al
schools were directly opposed 1o wl
omly 7 She went back '
1eaching foe a year, before workingat
the curriculum centre at Pimlico acad.
omy - part of Lord Nash's Futurs Acac
emies chain -and then at Ark.
Thoueh she comes from aLabour
family, she's a member of the Liberal
Democrats and once stood for an unw
nable council seat. She doesa't want
totalk politics, however, but sport. Az
she saes me out, she saye she's 3 Surre
county cricket clubmemberand auth
of anarticle on how test matches echs
Greek tragedy, published in an upmaz
ket cncket quarterly. When Isay 1 pre:
Lord's, where Middlesex play, to Sur-
rey’s Oval ground, she peersat mewi
alarming intensity and asks *whatdo.
you like about the Oval?” Peshaps she
could be a writer or radio commentats
on sport. But she denies §
mnadcsmg,pouucal ora:aaemlc
and indeed

at

Ofted - and insists che intends to do
more school teaching. We shall see.

From ‘Britain's brightest student' to
slayer of education’s sacred cows



How Navy saved
a sinking school

A SCHOOL has transformed puplls’ bad
behaviour after It drafted In former Royal
Navy sallors to enforce discipline.

The team of three retired naval staff -
Including an ex-Royal Marine - were hired
to patrol corridors, eject disruptive stu-
dents from lessons and provide boys with
positive male role models.

The sallors even drove to puplils’ homes If
they failed to show up at Charter Academy in
Portsmouth and brought them to lessons.

The once-falling school has now been
turned around, emerging last year as the
second most Improved In the country and
the best-performing In Portsmouth. David
Cameron pralsed the Initlatlve yesterday as
he visited the school to launch a series of
measures to turn around falling schools.

Headteacher Dame Sharon Hollows, who
brought In the staff as part of her dramatic
improvement of the school, said: ‘They
were really useful members of staff
because they were non-confrontational
but have great personal presence.

‘They also presented very positive male
role models to the students and of course
many of our students don’t have posltive
male role m?Ldels in thelr lives.’

2 E7777] Tuesday, October 14, 2014

Marines’
class act

A NEW headteacher used
ex-Royal Marines to crack
down on truancy and dis-
ruptive pupils - and
turned her troubled
school into one of the
most improved in the UK.

David Cameron was
told during a visit to the
Charter Academy in Port-
smouth esterda how
Dame Sgaron ollows
cracked down after tak-
ing over five years ago.

And he met Royal
Navy veterans who patrol
the school to ensure child-
ren behave and visit the
homes of those absent
with no explanation.

The PM said: “They
have <:Played a key role in
the dramatic turnaround
at this school.”




The Gamediom | Memaey 1) Oavtes Juind

Oneto
watch
American
who wrote
the latest
classroom
bible

Sally Weale on
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Educational reform
Viva la revolucion

The British government must continue to push ahead with its bold school reforms

ERYBODY knows how
much schooling matters in
the knowledge economy, but
5] few governments have pounced
@ on the idea of educational re-
= form with much enthusiasm.
Charter schools in America
have shown alot of promise, but
their adoption has been patchy: Parts of Germany have got rid
of underperforming schools and reformed technical educa-
tion. Formerly Soviet Estonia has embraced new technology
and data-management with impressive results. But the coun-
try thathas seen the most radical structural reform is Britain.

Michael Gove, education secretary until earlier this year,
faced down left-wing teaching unions and rapidly expanded
the academies programme, introduced by the Labour govern-
mentin the early 20005 to make schools independent of local-
government bureaucracies. So far, two-thirds of all England's
state-funded, non-selective comprehensive schools (Scotland,
Wales and Northern Ireland have their own systems) have
been set free, Some 4,000 secondary schools therefore now
control their own staffing, curriculum and budgets.

New evidence on the performance of the first pupils to pass
through academies {see page 31) suggests that the programme
is working. Although the picture is mixed, academy pupils' re-
sults have improved faster than those of pupils in mainstream
scnools; the longer schools have been academies, and the
more autonomy they have gained, the better they do. Some of
the improvementsare startling: the ARk academy chain, for ex-
ample, has turned around a school in a deprived part of Ports:
mouth which, in 2006, produced a 3% pass-rate in five key sub-
jects atthe national Gese exams for 16-year-olds. This year the

pass-rate was up to 79%. Such performances have inspired in-
terest in the model from a clutch of developing countries, in-
cluding India and Kenya
Mr Gove has been shunted aside for fear that his bluntn

and the intense loathing for him that many teachers feel, coul
be a liability at next May's general election. There are fearsthat
the academy programme may therefore lose momentum. It
would be a great shame if it did, notjust becauseidt seems to he
improving schools, but also because experience so far suggests
how it can be improved further. ¥

For-profit prophets

The academies’ performance varies wildly, Although some
are brilliant, others are dreadful, They therefore need to be rig-
orously monitored, Ofsted, England’s schools inspectorate,
has recently won powers to examine English academy chains,
which should help. A nsing generation of head teachers,
trained in the new breed of schools, should be bolderin speed-
ingup changes and squeezing out weaker staff,

Better-run chains need clearer incentivesto take over fatling
ones, but successful chains should not be encouraged to ex-
pand too far or too fast. The biggest problems have appearedin
the biggest chains. That limits the potential speed of change,
but faster change carries risks.

Perhaps most important—and controversially-for-profit
providers should be allowed into the mix, as they are in Amer-
ica and Sweden, Public-sector reforms generally work best
whenthe widest possible number of providers can compete to
show they can do things better, There is clearly still room for
new entrants, especially outside the main cities.

The academies have brought new energy 1o England's edu-
cation system. They need refinement butnot retreat, m



Britain

Education reform

The new school rules
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HE King Solomon Academy, & squat

modesn building overshadowed by so-
cial-housing 1ower blocks in central Lon-
don, feels like the kind of (nner-city school
that reformers dream of creating. The
mood Is attentive, the walls festooned
with quotes enjoining pupils to aim high.

The school, set up in 2007, is run by
Ark, one of the charities, regulated by the
government, that are reshaping English
education. King Solomon says it wants to
be “transformational” and, so far, it has
succeeded, Fully 93% of the school's 16-
year-olds gained five good pass grades In
core subjects in their GCse exams this year,
compared with 64% in the capital as a
whole, even though three-fifths of its pu-
pils come from homes with low incomes.

The Conservative-Liberal Democrat co-
alitlon came to power aiming to imprave
England's dismat showingin global educa-
tion rankings (it came 26th in the recent
maths~entred round of FISA tests run by
the orcp), It swifily embarked on a mis-
sion to expand the converslon of state
schools into so<alled academies. The last
Labour government began the project in
2002, creating nen-selective schools fi-
nanced from the public purse but outside
the control of local authorities, which for
decades had presided over a patchy sys-
tem of state secondary schools, known as
comprehensives,

It is uphill work. A country that funds
education quite generously (13% of govern-

ment spending, in the top third of outlays
onschoalsin the developed world) lags far
behind Astan high-performers such as
South Korea, Japan and Hong Kong as well
as improvers closer to home, such as Ger-
many, which in the past decade has rte-
versed its poor performance.

Under Michael Gove, a reformist edu-
cation sacretary, the coalition sought to
speed up reforms, boosting the number of
academies o about 4,000, almost 20 fimes
asmany asin 2010. That means about two-
thirds of all English secondary schools
now control their own staffing, curriculum
and budgets. Mr Gove also created 250 free
schools, with another n2 pending: usually
new startups, setup by parents or commu-
nity groups, with the same freedoms as
academies but often smaller in scale, (Scot-
land and Wales have stayed aloof from the
experiment, wary of the more fragmented
educational landscape they fear it creates.)

The reforms have shown commend-
able vim, compared with the halting over-
hauls of other major public services such
as health and welfare. An “unprecedented
change in England's schools™ is under way,
says Stephen Machin, an economics pro-
fessor at University College London. But
with a general election due in May 2018,
nervousness about the impact of the up-
heaval is apparent, In July the prime minis-
ter abruptly replaced the combative Mr
Gove {who called opponents of his re-
forms "the blob"). His replacernent, Nicky
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Morgan, has struck a more soothing tone.
She has gone out of her way to expréss
commitment 1o rasing standards across
the entire spectrum of schools. It is, how-
ever, the success of scademies that will de-
how impressive the coalition's re-
formslook to voters next May.
The dash for more autonomy has quick-
ly created two varieties of academy. In 2010
all 203 academies were sponsored by busi-
nesses, religious groups or charities, and
malnly setup to replace under-performing
schools. Most of the more recent conver-
ters, by contrast, have not benefited from
the external guidance of sponsors, wheth-
er individuals, other schools or charitable
foundations. Instead, they are trying to
change directly from being councllrun
schools 1o academies—a harder tagk.

Ontheup

The good news for the reformers is that,
where academies are well-run, the results
vindicate the argument for greater free
doms. Two new pieces of research, track-
ing pupils fram schools which converted
to academies before 2010, suggest that
more freedoms for those who run schools
can indeed raise results for both richer pu-
pils and those from less well-off back-
grounds (an important point, since many
opponents on the left fret that academies
attract middle-class parents and neglect
thelessprivileged).

A report entitled “Chain Effect" for the
Sutton Trust, which promotes socisl mo-
bility, found that in the five leading acad-
emy chains, the proportion of poor pupils
achieving five good GCsES s atleast1s per-
centage points higher than the average for
similar pupils in non-academy schools.

A separate study by Professor Machin
and Andrew Eyles at the London Schoel of
Economics (dentified “beneficial effects”
in schools becoming academies, Rates of W

32 Britain

» improvement were lso faster for more au-
tonemous schools than for general sec
ondary schools, and the biggest improve-
ments were in schools converting from
comprehensives, rather than from other
types, such as church schools, “Autono-
my", the authors conclude, “effectively
acts to facilitate school improvement.” Ad-
ditional research shows that 43% of pupils
entitled 1o free schoal meals in compre-
hensives that did not convert to the acad
emy model gained five good Gases. That
rose 10 45% in those that did convert—a
smallincrease, but achieved rapidly.

Halffull or half-empty?

Alas, this promising picture describes only
about half of the schools set free from local
authorities. There are strilkingly lasge differ-
ences in the performances of academy
chains. One, the g-AcT chain which ran
over 30 schools, was ordered 10 hand ten
back to central government control earifer
this year. Sir David Bell, the most senior
civil servant in charge of the school re-
forms in 200740, now vice-chancellor of
Reading University, thinks larger chains
can acquire some of the same problems
that local authorities had, "being too bigto
have oversight over what happens in (ndi-
vidual schools and too buresucratic”,
Hopes that big providers might offer con-
sistent quality at scale have faded, to be re-
placed by an acknowledgment that keep-
ing chains small or medium-sized may
prove more reliable,

Supporters of academies want to see
the best chalns expand, driving out bad
ones. In practice this can be painfully slow,
because the best chains tend to expand
prudently rather than rush to create em-
pires. Liam Nolan, who heads the Perry
Beeches network of six academies and free
sthools around Birmingham, says he fa-
vours “close-knit families of schools” in
geographically close areas, where staff can
be swapped around or moved to more se-

J

No blobs here, Mr Gove

nior jobs within the group. Mr Nolan
thinks success is achieved by “spreading
anethes aswell astechnical teaching tips™,
But this leaves post-Gove reformers won
dering how to sustain a rapid pace of re-
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did is that they can cause headaches over
accountability. In one dramatic example,
the Muslim al-Madinah free school in the
city of Derby closed this year after com-
plaints of fundamentalist proselytising, in-

form withoutcompromising on quality.

This tenston runs through school re-
forms in many countries, Germany, for ex-
ample, is struggling to apply to other areas
the changes it made to secondary educa-
tion In Saxony, which closed poorly per-
forming scheols. A number of lessons
from America’s bost charter schools (a
forerunner of academies) might help. A
study of the most successful ones by Ro-
land Fryer of Harvard University found
that the quality of school heads was close-
ly monitored and underperformers were
quickly ousted. Longer school days im-
proved literacy and numeracy, especially
among the less able. Performance dara—
still erratically used in English schools—
were deployed 10 track pupils' progress.

The standard of inspectorates also mat-
ters, Sweden's fiee-school movement, for
instance, was let down by poor follow-up
from inspectors. Sir Michael Wilshaw,
head of Ofsted, the British government's
schools watchdog, has fought for more
powers 1o examine academy chains—an
overdue step.

Meanwhile the fate of the free-school
programme looks less certain. The co-
alition's reformers hoped they would
boost innovation by allowing parents or
community groups to start schools. Few
doubt that the momenturn driving the cre-
ation of new free schools will falter if La-
bour, which is cool about the experiment,
is elected in May, so many potential foun-
ders are rushing in thelr applications now.
And even with the present government's
backing, free schools represent a mere 4%
of the total number of schools in 2014, ris-
ing to around 6% by 2015,

One reason the government 1alks less
enthusiastically about free schools than it

of non-Muslim staff and poor
teaching. The saga suggests that badly run
schools can decline more quickly than na-
tional inspectors can monitor. Attempts to
agree upon a middle tier of local account:
ability that does notinvolve handing pow-
er back to local authorities have been
fraught.

The words of the non-profits

But accountability is not the same as mo-
mentum, and some believe the best way 10
turbocharge the reforms would be to allow
forprofit operators Inte the mix. Toby
Young, ajournalist who became one of the
first free-schoal founders in London, ar-
gues that such 8 move would overcome
regulatory and bureaucratic obstacles. Al-
lowing forprofit chains to operate (as in
America and Sweden) might well help ex-
pand the limited pool of people willing to
start new schools, Allowing only non-pro-
fit groups to become new providers has en-
couraged the overexpansion of some
chains, often with little competition. Ms
Morgan says that she would like to revisit
the argument, though she freely admits
that “maost people wouldn't like it™.

One interim solution Is 10 encourage
other successful academie institutions to
oversee academies. Birmingham Universi-
ty Is launching &n academy, which will
also train new teachers, University College
London has created a specialist science
school. The private sector is also being en-
couraged to sponsor more academies; Wel
lington College, s leading private school,
has added a primary school to thessecond-
aryschool it already runs.

For all the gripes about academies, of-
ten from vested interests (notably teachers*
unions) who prefer the state to dominate
the provision of education, England's sec-
ondary-education systemn has adapted
quickly 1o new freedoms, It needs to use
more of them, driving out weaker heads
and teachers and finding quicker ways of
exposing and fixing fatlures. Yet a tour of
the country’s new breed of schaolks Is, on
the whole, an uplifting experience, It
shows a more diverse system, one more
firmly focused on improvement,

One lesson stands out: the culture of
achievement, especially in literacy, has to
be instilied before children reach their
stroppy, secondary-school years. So fixing
educationshould start younger, with more
academies, like King Solomon, taking pu-
pils from the age of three up to 8. For all
their flaws and failings, the new schools
have injected something exciting into a
once-motibund education landseape: the
belief that regardless of wealth or back-
ground, schopls can transform lives, w
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Omver Mirhas aed Mark Mathizos

T fled from a war and now I'm going
to Cambridge..I just can’t believe it’

Josh Pettitt and Matt Watts

DELIGHTED sara Khoshnaw today
spoke of her joy after her A-level
success, saying: “I just can't believe
I'm going to Cambridge.”

sara, 18, from Southfields, south-west
London, fled war-torn Kurdistan with
her parents and two older sisters when
she was just eight.

she isnow going on from Ark Putney
Academy to Cambridge to study
medicine after achieving As in
furthermaths, biology and chem-
istryand an A" inmaths, and said:
“There was a war going on and
my parents decided to escape the
country so we were asylum seek-
erswhenwe arrived here. I never
thought I would make it to Cam-
bnd e from that starting point.

e situation there is obviously

not great at the moment, so I'm
really glad I'm here.”

Fellow pupil Marie Mathison, 18,
from Wimbledon, only came to Lon-
don threeyears ago fromVenezuela.
Speaking no English, she quickly had
to settle in and took all her GCSEsin
one year.

Today she achieved A™s in biology,
chemistry and Spanishand an A in
maths and is going tostudy dentistry
at Plymouth.

She said: “I was really nervous
starting schooland I'had no idea what
people were saying at first, so I just
stood there and smiled. I had to do all
my GCSEs in one year, so I've had o
work really hard to get to this
point.

“I'm so happy, I was not expecting
these results at all. I was really worried
about biology, but I somehow got an
A’ init.”

In Newham, RumanaAli, 18, issetto
be the first person in her family to go
to university after winning a place to
study history at Oxford. she said her

University places: Sara Khoshnaw, left,

taxi driver father and her mother, a
housewife, were incredibly proud of
her after she gottwo A’s and an A.

Rumana, a Newham Sixth Form Col-
lege pupil, added: “For me to get to
university really is a dream come
true.”

Gerda Kildisiute, 19, who also comes
from Newham, has won a place at
Oxford despite living on her ownand

who fled from war-torn Kurdistanwith
her family as a child, and Rumana Ali,
above, and Gerda Kildisiute, below

having tosupport herself workingina
fruit and veg supermarket in Hack-
ney.

She arrived from Lithuania two years
ago to live with her father, but after a
disagreement moved outand had been
supporting herself since.

Her offer was for two A*s and an A,
but she just got 3As. Fortunately she
wasstill given her place by Oxford.




A PUTNEY girl hopes to become the
first female Kurdish commercial pilot
after passing two A-levels.

AishaAbdulsalam, 18, from Ark
Putney Academy passed mathsand
artand design A-levels and will take
aviation pilot studies at
Buckinghamshire New University
after being inspired by her uncle,a
pilot.

Aisha, who took her A-levels while
caring for her mother, who has

You Ku plansto b hih-ﬂier

Pilot schame:
Alsha
Abdulsalam
hopes to be her
nation’s first
2o =7 female fller :
[T -0 el . G

cancer, said: “In my country Iraq,
there are no women pilots.So if | do
become a pilot Iwill be the first
Kurdishwoman to become a pilot.”
Alsha has been awarded a £3,000
bursary from Marshall Wace to help
support her during her first year of
studies. She said: “It means a lot
because I live in a council flat. Money
doesn’t come easy. My mum doesn't
work. It's really beneficial for me.”
Anna Davis
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A-Level Results Day 2014: Student
Aisha Abdulsalam On Track To
Become First Kurdish Female Pilot
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Among the thouzands receiving A-level resultz on Thursday was ARX
Putnev Academy student Aizha Abdulzalam. who iz set to be the world’s first
Xurdizh female Pilot.

After achieving A-levels in Maths and Art & Dezign, shehas gained aplaceto
study Aviation Pilot Studies at Buckinghamshire New University.

Aviation has alwavs been adreamof Aicha’s. inspired by her uncle, a pilot.
"He uzed to tell me about planes and how fun it was.” sheexplained.

However, it was jeining the Air Cadetz which made Aicha decide to turn her
dream into a realitv, “I started flving solo and then I felt the thrill of itand I
was like, that's it. I want to be a pilot’. That's the day that I was definitelv one
hundred percent sure what I wanted to do.”

Becoming a pilot is a big deal for Aizha, “In mv country as well as in Irag,
there are no women pilots, So if I do become a pilot, I will be the first Eurdich
woman to become a pilot.”

Marzhall Wace has awarded Aizha a £3,000 burzary to support her studies. a
fund which she appreciates greatly.

“It means a lot because I live in a council flat, Monev deesn't come easv as my
mum deesn't work. I wouldn't know where elze to get a loan from, and I know
that if I get thiz burzary I don’t need to pav it back when I'm older. It's really
beneficial for me.”

Aizha's dreams do not end with becoming a pilet, however, “I den't want to
stop there, I want to retire early and then crganize my own charitv,”

The charity she envizions would provide support to families and carers of
those suffering from terminal illneszes, a topic cloze to her heart.

Last vear, on top of juggling her A-levels, Aizha was caring for her mum whe
was diagnozed with cancer, “Iwould like pecple to be helped cut so that the
person can be looked after while theyv go and do whatever they want to do.”

Aizhaunderstands the importance of her education in realizing her dream:
"Education is vour evster, It takes vou where vou want to go. If vou apply
vourself to whatever vou want to do and in vour education then it will alwavs
be behind vou one hundred percent.”

10



1GM

Monday March 10 2014 | THE TIMES

Greg Hurst Education Editor

Teenagers at academies run by the
strongest sponsors outperform similar
pupils at schools backed by the'weakest
by up to two grades in each GCSE,
research has found.

Children in schools sponsored by
top-performing academy chains might,
therefore, achieve straight B grades in
their GCSEs while teenagers of the
same ability might get Ds at an
academy with a weak sponsor.

The study, led by the University of
Southampton, is the first to seek to
measure the impact of academy chains
on results.

Overall, it found that schools run by
a multiple academy sponsor produced
better results than single -academy
schools. This was based on averaged
results across 10 groups of academies.

It found a bigger variance between
school chains with different sponsors
and even among schools within the
same group. The most successful
chainswere thosethatused a hands-on,
centralised approach such as setting
targets for results, teaching support,
training and senior appoi

Pupils do better
at schools in
academy chains

chain scored well in the first two years
of results studied but not in the third,
for which there was too little data. AET
was the first chain barred from taking
on new schools last year amid Govern-
ment concerns about its performance.

Researchers looked at 72 schools that
had been sponsored by a chain for at
Jeast three years, and compared their
GCSEresults with those in 72 acade-
mies with a single sponsor or governing
body. Pupils were matched to find

. similar intakes by using their primary

school results, deprivation where they
lived and first language.

“Results show that being part of a
chain was positively related to pupil
outcomes, explaining up to 21 per cent
of school-level variance in attainment,”
apaper ontheirresearch says. But there

Exclusive to subscribers

Search the school
league tables

thetimes.co.uk/education

The Government is encouraging
academies, which are ind dent of
local authorities, have more autonomy
and are centrally funded.

The study shows that the best acade-
my chains, which share a single spon-
sor, are highly effective but raises ques-
tions about the worst performers.

Sir Michael Wilshaw, Ofsted’s chief
inspector, has pressed for powers to
inspect head offices of academy chains
but Michael Gove, the Education Sec-
retary, has refused. Last month Ofsted
instead i d 1 demies spon-

were also.big differences in results at
schools within chains, both between
different sponsors and in some among
schools within the same chain. “Cen-
tralisation was found to be significantly
related to student attainment taking
intake into account,” the paper says.
Professor Chris Chapman, of the
University of Manchester, who worked
on the study with academics from the
University of Southampton, said:
“Poorer performing chains tend to
repli the istics of low

sored by the E-ACT group.

The study’s researchers did not iden-
tify the academy chains but it is under-
stood E-ACT was the lowest perform-
ing. The best were Ark and the Harris
Federation. Perhaps surprisingly the
Academies Enterprise Trust e.:\ET)

performing local authorities. These
include perceived lack of value for
money by schools within the chains
and ineffective monitoring and support
for improvement. Therefore, to date,
chains have failed to deliver a credible
alternative to local authorities.”

18

1GM

—
News

Academy chains outperform state schools

Greg Hurst Education Editor

Pupils in schools run by the best
academy chains do significantly better
than children at other state schools,
research hasshown. GCSE results were
above average in schools run by nine
academy sponsors, for poor children
and other pupils, academics found.
The study, which looked at the per-
formance of 3l academy chains, found a
wide disparity, with children at several
doing markedly worse. Some of these
schools were offering a worse educa-
tion to their poorest pupils, they said.
The research, commissioned by the
Sutton Trust charity, was the largest

attempt to date to quantify the per-
formance of so-called chains that run
three or more academies. There are 192
chains overall and they vary greatly,
with AET, the largest, running 74
schools.

In general academy chains have
taken over failing schools, whose re-
sults were much lower than average
and which tend to be in poor areas.

Using figures from the national pupil
database, the study looked at the results
of poor children in samples of second-
ary schools that had been run by their
sponsors for at least three years.

Inaddition to overall GCSE results, it
looked at the progress made by disad-

Top of the form

Harrls Federation 27 academies and
free schools, mainly in south London
City of London Corporation three
academies in Islington, Hackney and
Southwark

Barnfield Education Partnership
schools and colleges in Luton
Mercers’ Company C0o-Sponsors
Thomas Telford School and three
Midiands academles

ARK Schools 27 academies and free
schools in London, Birmingham and
Portsmouth

vantaged pupilsin Englishand mathsin
comparison with their test results on
leaving primary school, a points score
to measure achievement across all
GCSEgrades and results in core aca-
demic subjects in the government’s
“EBacc” measure.

Results were consistently well above
average in academies run by five spon-
sors: ARK, Barnfield, the Corporation
of London, Harris Federation and the
Mercers’ Company. Overall perform-
ance was above average in four other
chains: Dixons City Academy trust in
Bradford, Habersdashers’ Aske's, Kent
Catholic Schools Partnership and
Leigh Academies trust, also in Kent.

Achievement among poorer pupils
was improving faster than the national
average rate in 18 academy chains, but
the report said this was to be expected
since, as underperforming schools,
their starting point was a lower attain-
ment base.

The authors, Professor Becky Fran-
cis, of King’s College London, and Pro-
fessor Merryn Hutchings, of London
Metropolitany  University, said some
academy chains may have Lo neglect
children from more affluent families,
whose results barely improved.

Their report hailed the “striking
success” of some chains but said the
poor results of others was “a clear and
urgent problem”. Three of the worst
were Church of England diocese, in
Oxford, Salisbury and Leeds and
Ripon, which is no longer a sponsor.

“Far from providing a solution to
disadvantage, a few chains may be ex-
acerbating it,” they said.

They called on the Department for
Education (DfE) to publish more data.

A DfE spokesman said: “We welcome
the Sutton Trust’s report which under-
lines the hugely valuable work being
done by academy chains across the
country to improve the lives of thou-
sands of disadvantaged pupils.”
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What works, what fails, in the bid to build good free schools?

Keen parents and indivicual charitable
trusts are not enough to createa good
primary school such as Ark Conway.
Success comeswith the expertise and
skills of organisations that resemble
the best ecucation authorities
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Schools ‘use dirty tricks’ in
battle for sixth-form pupils
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Tycoon's son and ex-gang member
team up for peak performance
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Be school's matto

‘The children used to throw chairs
at people out of the window’

A failing school was turned around - with a little help from the Royal Navy - as Education Editor Richard Garner discovers
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Tha theme is continued on
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wards from thew own grade
stion photographe.

“Every class is named after
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Jomathan Mofver. King Soko-
wmom's Primary bead teacher,
“Our over-arching ambitoen
10 oregore each child fee

At “all-through’ school
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How 15-year-olds score at problem solving

Scores I Astan countries/region

562

e8.4

Svores in European countries

523
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And they had to cope with
surprises. [n another problem,
students were told to buy a
number of tickets at @ coneession
fare from & ticket machioe, only
to discover that the concession
was not available,

Sdu)olx inE nmpe are

iticised by busi
leders us “exam factories” that
churn out students unable to cope
with life beyond the classroom.
But the lesson to be drawn from
Intermational comparison is that
Europe's schools are far better at
teaching creative thought than
this eriticism implies.
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Hong Kong (China)

511
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Students from the main
western European countries
- England, France, Germaxy,
Italy, the Netherlands and
Belgium - all perfarmed above
the average, &5 did pupils from
the Czech Republic and Estonia.
In the rest of the rich warld, the
US, Canada and Australin also
performed above sverage. But
the laurels were tiken by east
Asian territories; Singapore
and South Korea performed
best, followed by Japan, and the
Chinese reghons of Macau and
Hong Kong.

That result poses a challenge

.11! AT TS I T gaes wrorea n Ay ) r n(r

to schools in the west. Critics of
€ast Asian education systems
attribute their succees at maths
anxl sclence to rote bearning,

But the OECDS assessment
suggests that schools in east
Asia are developing thinking
skills a5 well as providing a salid
grounding in core subjects,

Across the workd, the OECD
study found & strong and positive
cotvelation between performance
In problem solving and
performance in maths, reading
and schence.

In general, the high-
performing stodents were also

CRAPHIC: KXIPA PANCHOLE SOURCE OBCD

PHOTO- GETTY

the ones best able to cope with
unfamiliar simastions.

But there were interesting
exceptions to the ule, When
Japanese students were
compared with children in other
countries of similar performance
in maths, science and reading.
the Japanese teenagers showed
better problem-solving abilities.

This, the OECD suggested,
might be explained by Japan’s
focus on developing problem-
solving skills through cross-
curricular, student-Jed projects,

While there is agreement
about the goal, there is a divide
over how best to teach chikdren
the skill of critfeal thinking.
Daisy Christodoalou, an
educationalist and the suthee of
Severe Myths abott Eduextion,
argwes that such skills are
domain specific - they cannot be
transterred to an area where our
knowledge is limited.

“Trying to teach abstract
strategies that can apply ncross
damains, there isn't much
evidence for that,” she says.

“The farther away from the
original domain you are, the
weaker the transfer is. In our
lives this does ring trae. We
all know people who are good
at thinking critically sboat &
historical probleen, and not very
good at thinking critically sbout a
mathematical problem.”

Critical thinking is & skill that
is impassible to teach directly
but must be intertwited with
content, Christodoulon argues.
Shakespeare, lauded for bresking
rules, was the product of a rigidly
traditional education.

“We have & good idea of
what Shakespeare'’s education
was like,” ghe says, “He would
have learned figures of speech
by heart, in Latin” And the
rhetarical devices that be
Jearned &5 a schoolboy are
deployed with inereasing
confidence in his plays.

“In his early plays, it is quite
mechanical, and as he goes on
he is playing with these figures
of speech and using them in a
creative way. Learning by rote, far
fram stifling creativity, enabled
it,” Christodoulou says.

Some argue that placing too
strong an emphasis on children
acquiring knowledge alone leaves
them struggling when ficed with
more complex problems.

Tim Taylor, a former primary
schoal teacher who now trains
toachers, says: “If you front-losd
knowledge and leave all the
thinking and critical questioning
until later, children don't
develop as effective learness.”

Theve are some generic tools
that tranxter across disciplines,
Tiuylor angues, “What I8 reading
if nat a cognitive tool? And that
is clearly ‘transferable’”

The style of teaching that he
conches, called Mantle of the
Expert, encourages children
o pose as experts faced with
an imaginary scenario; aiming
to engage their imaginations
and belp them figure out how
they would ges acoess to the
information they need.

In a class stodying the Great
Fire of London, for example,
papils will play the parts of
eaperts helping a museum create
an exhibition abeat the fire. “Its
& way of making content more
meaningful” Taylor suys.

The way to teach generic
skills is to be “mindful af it ns a
teaches”, Taylor suggests. “You
create oppartunities to keep that

\_"-l

in the forefront of what you are
doing - how is this helping us?
How can we use this in another
context? That is the point of
education, to develop a ‘growth
mindset?’ he states.

It is hard to know how much
of the advantage east Asian
pupils have in international
comparisons comes from the
academic rigour of their schools,
and how much ks derived from
recent reforms in the countries
that have sought to give students
a more holistic education.

The OECD suggests that
thase countries where students
do best at problem solving, are
ot only good at teaching the
vore subjects, bat are gond at
providing learning opportunities
that prepare students well for
complex, real-life problems,

Ding, the trsinee maths
teacher, says the school where he
works in north London attempts
to sidestep the debate between
facts and skills by pursuing both
with equal relish.

*On the one hand, our maths
lessons begin with times table
drills” says Ding. "We put a Jot
of emphasis on repetition, and
frequent testing means students
are iy rebearsing and
assessing what they know.”

“On the ather hand, we also
try to use rich, open questions
to structure the units of wark,
making them more enjoyable
and memorable for stadents, and
allowing us to avoid shallow rote
learning and discuss higher-order
concepts along the way i




OFSTED THUMBS UP FOR
BOLINGBROKE ACADEMY

Bolingbroke Academy, a new free school in the area, has been granted ‘good
school’ status from education inspectors Ofsted. Steered by principal Claire
Edis, the school has been open for 15 months and is operated by ARK, an
organisation responsible for running 27 academies across the country.

For more information aboul the school and to read the full Ofsted report, vistt _ - :
arkbolingbrokeacademy.org Image courtesy of ARK
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Time flies at Swift Academy

o

i

A PRIMARY school that
was labelled as failing
has marked its 50th day
since it became an
academy.

Canberra Primary
School, in White 0n§.w
was renamed ARK Swift
Primary Academy in
September in response
to concerns from
Hammersmith and
Fulham Council that it
was not improving

B NEW BEGINNING: Teachin
victorious chess team an

g mentor and chess coach Kwasi Frem
d other puplls at Ark Swift Academy

pong, joins the

Photo by Shane Dampsoy www.buyaphotolms.co.uk WL20137247_01

quickly enough to come
out of special measures.

Headteacher Michael
O'Grady, who was
brought in to raise
standards last year, said:
“Things are definitely
looking up.

“The children have a
brand new uniform and a
new academy code of
conduct.

"They have all been
behaving with respect

and following the new
rules and regulations,

"We've also put in
place lots of new
teaching programmes
Wwhich are being backed
by internation,
research,

“It's a really positive
start for the school”

Swift Primary’s chess
team topped the ARK
schools London-wide
competition in October.
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New scho®rs headteacher
promises ‘great education’

By Ruth McKese

ruth mckeeta nthnews couk

“RAISING aspirations for all chil-
dren” 1s the mantra of Jerry Collins,
headteacher  of the John Keats
Academy  the burongh's first all-
through school

The man at the top of the first Ark
chain academy school in Enficld,
which opened this month on the site
of the farmer Albany School. in Bell
Lanc. Enficld Wash, says that ihe cur-
riculum, with an emphasis on numer-
acy and literacy and o longer school
day for primary school children
(8 3tam to dpm), will put pupils on 2
par with their peers in high-ranking
private and prep schools

The school has opened its doors to
wo forms of reception-age pupils and

next September will be opening the
secondary séction, meaning that the
pamary schoul children swrting this
year will, conceivably. spend the aext
14 years of their schooldays under Mr
Collins” waichiul cye

Speaking to the Advertiser last
week, the head said that 14 years of
education in the Ark John Kuats
Academy wilt not limit the children in
terms of the breadth of their expen-
ence  and stressed that all the pupils
wuuld leam to “develop liwlr aspira-
tions from a very young age”

And with the pewly returbished
building end small intake this year,
there is little doubt that the school will
be m high demamd ameng parenis

Comtroversy has dogead acolemies
andl Tree schopls, both of which ae
mddependent of local authonty con-
teod, s unons have

mobile
storage

argued they ntroduce
the concept ol market
forces into  education
willt the risk that sume
schools will thrive as
oihers fail.

But Mr Cuollins says
that parents have the
right to choose the hest
schooi possible for their
chiidren  just as they
would choose the best of
any service for them

“Parenis shonld have a
choice from a range of
excelient local schools.™”
revealed

SimplySiore selt storage at your duor
We affer e sasiest, most convenient
and best value way to store your offects
samnwsmmonuon

LU 5L AR Pand Lozann NILG

€ lu a i Mgt Lane Enfied ERA rm

020 8300 4499

london@simplyslore,
W simplystorelondon g

the  head- Leading the way: Jerry Collins, the head of the first

teacher, whose wnsmil-  all-through school to open In the borough

ing response hinted that
any voung troublemakers might be m for a
rough ride.

My interest s 10 trying to create a greac cdu-
cation for local childecn, Ark Schools™ interest is
n giving Incal children i really great education ™

He hopes that the academy will “raise the
:upur.uums of childeen from less advantaged

ds” and his i is for all the
pumls who leave the Ark after completing their
A-levels (0 go on to win places at the most pres-
IgIous universitics

But s unwersity the best oplion for every
child”? Mr Callins glowers slightly. “Every child
should have u chance at a university cducation
not just children from specific backgrounds,”
he retorted.

Although Ark John Keats Academy 15 cur-
rently Lhe only ali-through academy school in
the borough. Enficld Councii has confirmed
that Edmonton County sccondary scheol in
Great Cambndge Road will open to two forms
of reception-age children frem January.

Enfield
Advertiser
10/09/2013



ary 8, 2013 CCR-E01-52 wwwi.thisiscroydontoday.co.uk

Ark’s first inspection finds a ‘Good’ primary

ARK Oval Primary has heen rated
"good"” in its first Ofsted report.

Inspectors who visited the East
Croydon academy in December praised
staff for their quality of teaching and for
encouraging pupils to strive for
excellence.

Their report praised the attitude of
children, saying: “Pupils behave well in
lessons and move around the school in a
calm and orderly fashion. They are
respeciful to adults and each other.
Puipils are proud of their new school.
They enjoy their lessons and attend
regularly.”

They did, however, say some
improvements in subjects such as maths
had not yet been fully achieved.

Head teacher Sonia Rutherford said:
“I'm very pleased that Ofsted recognises
the progress we've made so far and the
achievements of our staff and pupils, We
are determined to continue to build on
our achievements so that we can ensure
that every child at Ark Oval achieves at
the highest level possible and can make
a really successful transition to
secondary school.”

The current school reopened as an Lo
academy on the site of the former falling QGRS LRSI
Oval Primary School in September 2011. Sonia Rutherlord
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Iiford
Recorder
New liford academy celebrates ‘outstanding’ rating in first Ofsted report

An llford secondary school that opened less than two years ago has been rated “outstanding” in
its first Ofsted inspection. The report published this week praised Isaac Newton Academy’s
principal for establishing “very high quality teaching where every student succeeds”.

Students, currently only Years 7s and 8s, produce work demonstrating “very high levels of
achievement, commitment and determination”, Ofsted said.

Principal Rachel Macfarlane said: “This result is a tribute to the hard work, commitment and
skills of the entire school community and | was delighted that the inspectors recognised that ‘all
teaching and support staff make a significant contribution to the running of the academy’.

“It's great to be able to share this praise with all our staff, students, parents and the community
who are supporting us.”

Principal Rachel Macfarlane and pupils outside Isaac Newton Academy, liford, which

The Cricklefield Place school, one of 19 schools across the capital run by academies sponsor ~ °Fenedn Setember 2012

ARK Schools, specialises in maths and music, and gives all pupils the opportunity to learn an instrument.

Inspectors praised its “unique” approach and said students appeared to “really enjoy” music making. On July 7, pupils from the school will play
at a special gala event at London’s Barbican Centre. Eventually, Isaac Newton Academy will be an all-through school taking in pupils between
the ages of four and 18.

Ms Macfarlane added: “We won'’t rest on our laurels - we are determined to continue to make improvements as we take in another secondary
year group and our first primary pupils in September.”
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Academies are schools funded by the state but free of local authority control. They have the ability to set pay and conditions for staff, deliver
the national curriculum in different ways, and modify the school day. Four out of five days a week, the academy keeps pupils in school from
8.30am-4.10pm, which is slightly longer than the average school day.

Sebastian Mann Sunday, June 29, 2014 9:00 AM
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Not enough hours in the day: more time means more support for students
Pupils groaned at the thought of extra lessons, but academy principal Roger Punton explains how a longer day has paid off for
students and teachers in his school

Consulting on our move to a longer school day back in 2012, we found a quite comical
difference between the reactions of two of the main interest groups. In the plentiful meetings
we held to gather views on the proposal, there was unanimous agreement from parents that
a longer day would be welcomed and eye rolling from their children who were saying no.

Almost two years later, however, it's clear that — despite my concerns that the change would
be challenging for all those involved — in fact it was embedded very quickly. It was surprising
and pleasing that students and staff adapted so well, and now it seems strange we ever ran

things differently. Indeed, in a recent conversation with some staff they asked about a further
increase in the school day.

Extending the school day has allowed ARK King
to meet the needs of its students. Photograph

my to adapt the curriculum

Steve Marsel/Getty Images

We switched from a typically 25 hour to a 30.5 hour week when we moved from local
authority control and became an ARK academy. More time for learning is one of the six principles of ARK schools, and we opted to start every
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day earlier — at 8.25am instead of about 8.45am — and finish later — at 4pm instead of 3pm — on Tuesdays, Wednesdays and Thursdays. We
have one 15-minute morning break and half an hour lunch, so ours is quite a focused day.

We've found that, for us, the longer day produces clear benefits. There is more time for learning and we can adapt the curriculum to meet the
needs of our students. In our academy, pupils often come in at year 7 with low prior attainment and low levels of literacy. The extra time in the
day allows us to have a daily literacy lesson in key stage 3, along with at least one hour of maths each day. Changes like these take time to
show results, but we've already seen an increase in reading ages and a rise in pupil confidence in literacy. The extra hours mean we can also
avoid squeezing other subjects, so, for example, we still also provide two hours each of geography and history a week.

When the idea of a longer school day was introduced to staff, there were a few raised eyebrows, but once the opportunities for more time for
learning and planning were explained, there was universal support for the change. The number of slots taught by each teacher has not
increased, so there's more time for individual and team planning, with a positive impact on the quality of teaching and learning. We've kept our
weekly two hours of staff training time, too.

The extra flexibility of a longer school day also means we have been able to introduce a system of weekly observation and feedback, where
each teacher is paired with a teaching coach who carries out a 10-minute lesson observation. Following the lesson, the coach and teacher
meet, discuss what went well and then identify an "action step"” to improve in the following week's lesson. The teacher and coach then practise
this step prior to its implementation.

While our core lessons at ARK Kings end at 3pm or 4pm, the school day does not finish there as we offer students a comprehensive
programme of enrichment activities till 5.30pm. Whether it is taking part in choir practice, Thai boxing or newspaper club, having a longer
school day means we can offer our students additional opportunities to develop communication, team work, creativity, problem solving and
sporting skills beyond the classroom.

The extra learning time also allows us to offer time-tabled enrichment days, where students might visit a university or take part in careers fairs
or employer visits. Alongside this, our longer hours help develop the resilience and adaptability pupils will need when they enter the world of
work.

The longer school day has also had an impact on the safeguarding and welfare of some of our more vulnerable pupils. For these pupils, school
is the constant — the area of their life where there are boundaries, high expectations and consistency. These pupils are often the first to arrive at
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the school gate in the morning, waiting for it to be unlocked, and then the last to leave in the evening when we close at 6pm, after taking part in
extracurricular activities. As a school leader | am very mindful when | see these pupils of the benefit of a longer school day not only on learning
but as part of our wider responsibility to the community we serve.

'The lesson from the East is that every child can be good at maths'

Dr Helen Drury, director of Mathematics Mastery at Ark Schools and a former head of mathematics, writes:

As the education minister Liz Truss prepares to visit Shanghai next week, the debate about how our school children
can catch up with their counterparts in the Far East is taking hold. It is a stark reminder of that gap — and our own
educational inequalities — that the children of cleaners in Shanghai outperform some of our most-able pupils.

The most pervasive myth in these discussions is that the success of countries like China, Singapore and South
Korea is down to ambitious ‘tiger mothers’ pushing their children to spend endless hours on rote learning. Even if we
wanted to, the argument goes, that kind of culture is impossible to replicate in our own country.

In fact, since the 1990s, many Asian systems have amended their approach to learning and revised their curricula, with the introduction of more
student-centred learning, problem-solving and interdisciplinary teaching in order to address a perceived deficit in creativity and lateral thinking.

And we can indeed replicate the lessons of the East in our own classrooms. The ARK Schools network, which runs 27 high-performing

academies in England, has developed an approach to teaching called Mathematics Mastery, which combines teaching ideas and bespoke
training based on international best practice, including Shanghai and Singapore.
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The first principle is that every child can succeed at maths — it is not just for geeks. That might seem like a truism, but how many parents would
happily say to their children, “I'm no good at maths” in a way they would not dream of admitting to being illiterate? As Ms Truss argues, it is the
“positive philosophy” that exists in Shanghai around maths, in contrast to our own “long-term anti-maths culture”.

Like building a pyramid, the Maths Mastery approach is to ensure children at primary school have the firm foundations in maths so they don’t
struggle later on or have to repeat topics. That means studying fewer topics in more depth, particularly in the early years. It also means using a
more hands on approach to maths — the use of number blocks, bead strings and dice. This enables pupils to better grasp the fundamental
concepts of maths so they have a deep understanding, rather than a shallow memorisation.

Too many pupils learn something one week then forget it the next. Of course, our pupils still learn times tables, but learning maths is like
learning a language — without the fundamental verbs you cannot succeed, and until you learn to apply the grammatical rules of maths, you will
never be able to take on more advanced tasks such as trigonometry or algebra.

We've learnt to use language more effectively. That means teachers asking more probing and open questions, and pupils being expected to
use full sentence answers. So instead of saying “42” in response to a teacher’s question, the pupil will say, “seven multiplied by six is equal to
forty-two.”

Maths needs to be fun, too, especially for younger children. So in between more formal tasks, children will learn songs like “one, two, three,
four, five, once | caught a fish alive.” This ensures no time is wasted in any lesson.

The approach is paying dividends. The Maths Mastery partnership extends to 100 schools now, the majority outside of the Ark network, and
97% of schools have continued into the second year of the programme as they have seen it is working for their students.

Ark’s St Alban’s Academy in Birmingham, which sent two of its teachers on a study tour to Singapore, was recently rated as the top school in
the whole country for value added maths — a measure of how pupils who start behind succeed in their GCSE exams. Over 80 per cent of
students achieved a grade A*-C in maths, up from 53 per cent when the school joined the Ark network.

Our negative perceptions about maths are tied up in our continued belief that success is a product of talent or luck, something that Malcolm
Gladwell and Matthew Syed have demonstrated is based not on scientific evidence but cultural myths.

We expect our pupils to be able to think mathematically — to be able to spot the patterns and understand the rules, not just know the answer.
We should demand that our politicians and policymakers think scientifically, learning the right lessons from abroad.
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Just as there isn’t a talent gene, there isn’t a maths gene — as the Far East shows us, all children are born with the potential to be good at
maths.

TES opinion 19-2-2014 « 16:10

1 YSFEBRUARY 2014 Student voices
‘Thave not regretted it for a minute’

Tom Ding, 26, gave up a well-paid job
inthe City to train as amaths teacher
with ARK Schools. “| have not regret-

It gives you techniques you can use
straight away in the classroom.”
Most of his time is spent at the

ted it foraminute,” says Tom, who ARK Academy in Wembley, though he

has a2:1 maths degree from the Uni- also attends training days and visits

versity of Cambridge. to schools in and out of the network.
‘I suspect that people's experi-

“Initially. | found it hard to navigate ences of School Direct ora PGCE

and distinguish between the differ- or Teach Firstare dependent on the

ent paths into teaching. As a career
changer | was keen to spend as much
time as possible in the classroom, but
| was nervous about being dropped
into a school with very little sup-
port. That's why | chose ARK Teacher
Training - a good balance between
practical classroom experience and
clear supportand training alongside.

particular organisations and indi-
viduals delivering the training. How-
ever, | do think that School Direct
has the structural advantage in that
the schools that employ teachers are
responsible for their development.”
ARK Schools pays its salaried
School Direct trainees between
£20,000 and £24,000 in London.
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Burlington Danes Academy marks remarkable transformation
with outstanding Ofsted report

The previously failing Shepherd's Bush school has been hailed a success

An academy once labelled one of London's worst comprehensives has been judged
outstanding in all four categories by Ofsted.

Burlington Danes Academy, in Shepherd’s Bush, was this week celebrating its
exceptional journey to success since being placed in special measures in 2004.

Ofsted inspector Linda Austin visited the school last month and reported: “The
mission to provide the very best education for every pupil within a caring and safe
environment has become a reality in this outstanding academy.”

—

Principal Dame Sally Coates and senior vice principal Michael Ribton joined five — "

years ago after the struggling state school joined academy group ARK Schools - // / , \ X

and has since seen a remarkable transformation. / e 4 f N \
Burlington Danes Academy is rated outstanding by Ofsted
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In a major education speech in 2011, Prime Minister David Cameron praised the
academy for setting an example for other failing schools across the country. The school has seen soaring GCSE and A-level results, and Dame
Sally was knighted in the New Year’s Honours List in January for her great leadership.

She said: “It is a stunning achievement for the school and the ARK School’s network. | am so proud of my staff.”
Ken Bromfield, governor and former pupil, said ARK Schools was central in turning it around.

“Burlington Danes is now established as an outstanding school, serving the community in which | was born and raised,” he said. “So my
gratitude to all staff regarding their role in what has been achieved is heartfelt.
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“There is no question in my mind that the decision to bring Burlington Danes under ARK’s wing was the vital step on the hard road to success
via Sally and her fantastic team.”

In the report, published this week, inspectors commented: “Given their starting points, students make outstanding progress resulting in above
average attainment, especially in English and mathematics.”

The report noted that the number of students eligible for free schools meals and who speak English as a second language are both well above
average, children come from a range of ethnic backgrounds and the school has an on-site unit to support students with behavioural, emotional
and social difficulties.

Under new rules set out by Michael Gove, tougher inspections mean that just around five per cent of schools will now be awarded the highest
outstanding grade.

Burlington Danes’ journey continues when it opens a new primary school on its Wood Lane site in September next year.

Dec 09, 2013 09:51 By Poppy Bradbury
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London primary is first free school to get 'outstanding' Ofsted grade

A London primary was today named as the first free school to be ranked ‘outstanding’ by Ofsted. Ark Conway Primary School opened two
years ago in Shepherd’s Bush and was praised by inspectors for its “high quality teaching that inspires and motivates all pupils to try their very
best.”

One parent quoted in the report said: “We felt like we’d won the lottery when our child gained a place here.” The school is part of the Ark chain
of schools run by the education charity set up by hedge-fund financier Arpad Busson.

Head teacher Damian McBeath said; “We are delighted that the hard work and dedication of staff, parents and pupils have been recognised by
Ofsted. The academy has only been open since September 2011 and from the outset, we have focused on delivering the highest-quality
education for our pupils. They are happy, inspired to learn and making incredible progress.”

Education Secretary Michael Gove said: “Ark Conway has demonstrated how a brilliant school, with a culture of high expectations, great
leadership and inspiring teachers can be truly excellent across the board within two years.

“Free Schools, set up by dedicated groups of individuals and organisations, are raising standards and giving parents a real choice of good local
schools. More and more Free Schools are opening and | look forward to many more being rated Outstanding over the coming years.”

Free schools are a central part of Michael Gove’s education policy and can be set up by groups including parents, charities and teachers. They
are new schools that are independent of local authority control but are state funded. Academies have the same freedoms but are schools that
already existed and converted to academy status. Free schools are newly created schools. The first 24 free schools opened in 2011 and a
further 55 opened in September 2012.
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